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» The first purpose of this study was to QUESTIONNAIRE: Student pre- and post- SA questionnaires were QUESTION 1: P Literature supports that sophomore students often
determine the effectiveness of a self-advocacy developed by the ACCESS research team. Both questionnaires | | N - report a decrease 1n self-etticacy related to their
(SA) questionnaire given to sophomore students contained a demographics section and 32 Likert scale question. Of the fA.queStlon was considered to be .ﬁ'.ee from ceiling effect lf It .d1d not academic experience as they measure their ability or
enrolled in the Key Plus Learning Community at 32 Likert questions 30 had an 11 point scale with 1 being “totally significantly violate skewness and if it had an upper bound limit (M + chance for academic success!?.

Colorado State University (CSU). false” and 10 being “totally true.” The pre-questionnaire had one I5D) of equal to or less than 9.75 out of 10. On'the pre-questionnaire, h L lNeoe is diff .

> The second o open-ended question while the post-questionnaire had seven. 15 out of 30 questions met the criteria to be free from ceiling effe.ct, gnd » The motlyatlon to a.tter.ld college 1s different from

purpose of this study was to on the post-questionnaire, 17 out of 30 questions met the same criteria. the motivation to persist in college'?. Sophomore

determine the effectiveness of an SA intervention
delivered to these students.

students may be experiencing a conflict between the
motivation that brought them to CSU and the

INTERVENTION: ACCESS project team members instructed five
Key Plus Learning Community staff in activities and methods to

» Paired #-test indicated significant change following intervention in
three questions. Question 15 had positive change (¢ (31) =2.63, p =.013,

promote student SA skills. The staff members facilitated SA d=0.47), and questions 27 (¢ (31) = -2.68, p = .012, d = -0.37) and 30 motivation to continue through challenges.
INTRODUCTION development activities during three student community meetings. (t(31)=-2.24, p =.032, d = 0.30) had negative change. » When students were asked to describe how they
Questions with significant change self-advocate, the majority of students (55%) chose a
: : skill relating to “knowing themselves”. Though this
P Enrollment in post-secondary education by METHODS 10 . . foA £ . 14
students who are racial/ethnic minorities, the first- 9.5 9 9.38 9.42 906 s an important part of SA, future intervention shou
generation to attend college, and have disabilities . . 9 foster the development of the next two levels of SA
. 53 . PARTICIPANTS: A convenience sample of 36 traditionally aged, 8.5 development
has increased<-~, yet these students continue to be . . . 3 7.78 '
retained at lower rates than their peers®” sophomore students who were participants 1n the Key Plus Learning e 7 44 .1 - | oo ;
' Community at CSU was obtained during fall semester 2009. Female P - B ue to t_' ¢ exploratory nature of this study
> Non-academic skills such as goal setting, selt- students represented 66.7% (N = 24) of the participants. No students Ouestion 15 Ouestion 27 Ouestion 30 Bonferront's correction was not made, and results
contidence, and social support are a critical piece reported a disability on the pre-questionnaire, but two reported (6.3%) "I meet deadlines" " am responsible "I have strong need to be interpreted with caution.
6 . . . I . . . . . .
of St“de?“ S(;lCC@SS ' l\/iany dOf thseze skills can be on the post-questionnaire. - folr ;2‘; i%:/aﬁes hs;t:)d%zlzltljlsctehea;" P Limitations include having a small sample size
summarized as part ot student ' Race/Ethnicity of Students Student Status and no control group.

QUESTION 2:

» Previous SA interventions involving students

%)
(B .
with disabilities and students of racial minorities = Hirst- —
indicate positive change after intervention’-%°. > 36% generation Independent t-tests significant by race
ks = Not first- N M SD i df REFERENCES
» There currently are no instruments to measure "E generation “I have a meaningful vision for  Asian 3 6.67 1.53 -2.199 34  .035
, . e : 1. Peloquin, S. M. (2010, April 5). Enhancing the profession’s image. OT Practice, 15(6), 7.
the SA Skl I IS Of StUdentS In pOSt-SeCOndary 8 my fuiiie Nf)n A§1an SBISLILLL8 2. Snyder, T. D., Dillow, S. A., & Hoffman, C. M. (2009). Digest of educational statistics 2008. Washington
educatlon DeveIOplng q tOOI Wl” pI’OVIde g HlSpaII.IC . 12 8.75 .87 2.465 34 019 D.C.:Natione%lCenterfo.rEducationStatisticsRettievedfromnces..ed.gov. |
h _ _ I _ h b = g\\& Non Hispanic 24 7.75 1.26 3. I.-Ior.n, L., Nevﬂ, S., & Gnﬂihﬂ;; J. (2006)..Pr0ﬁle of undergmc;uates m.US. postsecondary education
researcners and university personnel with a better “I am responsible for the grades I Hispanic 12 9.83 .39 3.758* 32.82 .001 P 2005-04. Washington D.C.: U.S. Department of Education. ]
-y - . . . . . . . Belch, H. A. (2004). Retention and students with disabilities. Journal of College Student Retention Research
ability to anticipate students who may have PROCEDURE: The pre-questionnaire was completed before the first achieve” Non Hispanic 24 8.96 1.00 Theory and Practice, 6(1), 3-22.
- rr- - - - - . < : : a a 5.  Engle, J., & Tinto, V. (2008). Moving beyond access: College success for low-income, first-generation
difficulty with persistence in education. week of school. All students read an informed consent form approved dIiflfq‘i?lvlz Efnvz Lol g(})fﬂ;etr};roor?a%}ii?‘e” ﬁloslll)ell{nilscpanic éi gg? 1'33 22 AL 2 students: Pell Institute for the Study of Opportunity in Higher Education.
. : . . 6. Lotkowski, V. A., Robbins, S. B., & Noeth, R. J. (2004). The role of academic and non-academic factors in
SELF- ADVOC ACY: by the IRB’ and WCIC glVen d monetary COmp ensation Of $5 CaSh' 2The ¢ and df were adjusted due to unequal variances improving college retention. ACT policy report: American College Testing ACT Inc.
. . . . 7. Balcazar,F.E., F , S. B., & Seekins, T. (1991). Teachi le with disabiliti It hel
K NOW Know how » Questionnaires were reviewed by ACCESS project team members, a&ﬁfmm gfafeétehabimaﬁoﬁe pslgiho.égy, 33(1;: ?JS_peOpeW't sebiies oreeruithelpo
tO g et What an d recommen dati ons were glV en to Key Plus I, e amin g C ommunity to QU ALITATIVE DATA THEMES: 8. Lancaster, P. E., Schumaker, J. B., & Deshler, D. D. (2002). The development and validation of an

what you
need and

Interactive hypermedia program for teaching self-advocacy strategy to students with disabilities. Learning
Disability Quarterly, 25(4), 277.

yO Il eed How do you s€ If-advocate? 9. Astramovich,R. L., & Harris, K. R. (2007). Promoting self-advocacy among minority students in school

and want

tailor the SA intervention to target areas of lower skills performance What is your greatest challenge?
reported by students.

Want = Motivation ® Know myse If 10. g(zlljlgfleelrl,nlg/[\fu(rgg i 8;?;§;Edﬁ; t}el\e/:eilr?g:;n(f’ffgﬂi igc?(;igi/ear of college. In M. Hunter (Eds),
P At the end of fall semester, 32 students Completed q post_ . Helping Sophomores Succeed (pp. 13-29). San Francisco, CA: John Wiley & Sons.
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