Thurs 4pm

Instructors: OLFIESH, HARRISON, FUNCKES, KKROEGER.

Course Name: Applying Universal Design and Assessment

Notetaker: Kimberly Stern

Sue-Director of DSS-working on an AHEAD initiative-

Beth & Nicole are faculty

Carol-Associate Director and oversees testing accommodations & how we can alleviate testing accommodations through universal design.

Nicole

-Universal design, assessment of student learning

-case studies and discussions

-implications for DSS providers

Universal Design (three terms)

-has its roots in the architectural movement and grounded in architectural access and moved towards information

-universal design for instruction-faculty planning instruction and assessment

-CAST-

universal design through cast uses technology and adding material electronically-how materials look in the class room without technology

-cannot talk about instruction without assessment

-how can instruction be carried out in an universally designed way?-how to make standards traditional tests in a universal design format-also what are other ways of assessing instructions

-the most common principle (NCEO) GIVES AN idea of universally designed goals but were designed for standardized testing, specifically for K-4

-the 1st principal-inclusive assessment-assessments need to be responsive to a range of learners, who we are testing and diversity including non-native English speakers; avoid using slang—remember who you are testing

-precisely defined constructs=important function is tht it measures what it was intended to measure.  Faculty must determine what objectives are being taught in class; avoid trick questions and make questions that encourage success.

-accessible non-biased items: ETS are going through tests item by item and researching what kind of questions are sensitive to or encourage barriers fro students with disabilities/culture, etc.

-amenable to accommodations-design test for accessibility; you can not necessarily retrofit to technology

-clear instructions-faculty needs to make sure they are not wordy and they are clear and understandable; a test question/directions should not be the test-including directions for projects, etc

-maximum readability an legibility-examples: are to reduce irrelevant material, remove ambiguous words, avoid proper nouns (distracters), be clear about what you are measuring and develop tests accordingly

-maximum legibility-the appearance, un-cluttered, type size and spacing, 

Beth—Case study-look at packet handed out at beginning of workshop-we will work in groups

Questions 1 &2 will be discussed first

Case #1:

Did the assessments match the course goals: answers: goals were to broad, assessments were one-dimensional and specifically visual.  Assessments do not require in-depth thinking

Case 2:details of the assessment measures are unknown, suggestion a rubric should be included to aid in writing

Case 3: no observation built in to how students administer the test; the assessment measures are very traditional (in all 3 cases)

Barriers:

-we do not know if students have accessibility to computer scoring

-writing challenges

-communication and manipulation

-assessment is capturing the end product and does not include the measuring of the student’s learning process

-most techniques are visual

Other 2 cases

-the speed of reading and writing may be a barrier-remember what are we testing-not the speed someone can read or write

How can the assessments be made more accessible?

1st case: What can Dr. Green do?

-put the visuals on a CD so that people can see them in varied formats giving the students options to include written tests, projects, presentation to demonstrate what they have  learned

-make tactile models, talk to each other; collaborative work and share knowledge and talk through things

Case 2:

-since all students were not eng majors-give them an opportunity to work in a mode they are more acquainted with; art, music

-other options are oral exams or presentations

-take home exam or give the story ahead of time: why can’t we eliminate the time constraint.

-include various components to include shorter essays are provide a mind map-one long essay is not necessary use varied types of writing methods

-Dss should help faculty clarify what it is they want to test students on because often tests also test speed reading and writing but that may not be necessarily what the instructor intended to do or rather test

-Question from audience: do different ways of showing how students learn effect the validity of students learning: what is the point do we use assessment to help people learn or to prepare for future: rubrics are helpful (in response)

Case 3:

Professor Terry-what can he/she do?

-accommodate background experience

-pre-survey or test students and also post-test to see what the student has learned during the class-

the assumption here is that faculty has actually asked for us for help-moving to Ms. Sue

Ms. Sue-Implications for DS Providers

-very centralized testing office and services-they protctor over 12,000 tests a year

-specialize and seek training in professional development in areas we are not involved it it may be universal design, assessment, architect., etc

-be more of a partner to faculty

-market through convincing and education

-advocate-be knowledgeable and find the tables that are helpful so that we can infuse some of our expertise and passion

-identify are allies; who are those faculty that really love this stuff-and most faculty are really willing; 

-collaborate and build coalitions-who is going to benefit most from universal design environments-some groups may benefit more than others-who are they groups and strategize to include them

Consult-share knowledge and responsibility

Monitor-share info with those that can effect change; build relationships so that issues can be emerged into training, and paired with researchers

Putting effort into systemic change will benefit disability access

Question:  One thing that is helpful for DSS office is to articulate their mission and vision: create and inclusive environment that appreciate differences: you want a vision that pushes you and motivates your office—it should not be just to accommodate all on the campus

Comment: on  my campus there is faculty resistance, budget cutbacks. does not believe that universal design messages would be appreciated.  Answer: what we do is ask faculty why they are teaching and ask faculty if there students are feeling that same excitement. DsS has to be more learning centered and we will see exams are better written or designed…have faculty try one thing at a time. If they try one they will be more willing to try another.  Do not promote all of these things this is an involved process and many things we don’t know. We need to engage the faculty and try things so that we can observe the outcomes.  Also the response “you are going to get sued” may change faculty attitudes.  Emphasize that other strategies may in fact save time—cooperative learning is work on the front end but afterwards it saves time and is much easier.  Methods of teaching become habit after practice so other methods will become easier as well. 

Comment: assessment is such a big thing right now so it is important to remember what and who am I testing. The answers will typically drive the type of assessments you wish to use.  

Comment: Test validity is being redefined.

