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Introductions:

Julie Preece- licensed psychologist, works with students at BYU, used to be DSS provider

Mark Beecher- psychologist, works in counseling center at BYU, used to work in DSS

Linda Stevens- Academic Advisor and director of Nursing Advisement Center at BYU—collaborates with Julie on issues of advisement and students with disabilities.

Research done at three colleges across the state. Today’s presentation

· summary of findings- if this applies to you, we will discuss implications later in the session (handout is full summary of research and a copy of the questionnaire used in the research)

· - discussion of methodology

· - three themes found in study

DSS students felt that staff is doing a great job!!

External Barriers to Success:

-physical access- not as much as 30 years ago. Some small elevators, some poor interpreters, some late alternate format books.  Overall- external barriers were manageable.

- Biggest external barrier—Stigma, attitudes, limitations placed on them by faculty, DSS Staff, and peers. (cites article in disability compliance in higher ed issue 7- peers were the most important factor in perseverance in the classroom)

Internal Barriers:

-their own stigma about their disability. This came from both students with hidden and visible disabilities.  There was a developmental process where new settings meant new identity formation.

Bottom Line: What helped them navigate transition, external and internal barriers was relationship with DSS, faculty and Advisors.  Relationships are the most important, accommodation glitches could be overlooked for good relationships.  Based on coaching, consulting and counseling partnership.

5 researchers, DSS providers, advisors and psychologists/faculty members

Students were given 19 questions in a structured interview. Interviews audio and video taped and transcribed.  The questions are in the handouts.

Today we will discuss 1-5, 18, 19.

Researchers examined the transcriptions to look at students’ views on faculty, DSS and resources.

Research represented 3 of the 8 intuitions of higher learning in Utah.  

13 students ages 19-53, 9 F 4 M—additional demographics in handout.

Disability areas- 4 deaf, 1 add, 2 TBI, 1 bi polar, 1 blind, 1 CP, 1 nerve-disease, 1 long term memory, 1 testing disability, 1 generalized anxiety (note this is 14, so one individual had 2 disability categories.)

Barriers:

External- physical access, institional/programmatic, attitudes of faculty staff and peers

Internal- limitations of disability, adjustment needs in college, students’ own stereotype or stigma

Physical Access- small elevators, accessible parking, lack of TTY, timeliness of Braille.

Programmatic Barriers:

· one student who was deaf found that the career inventory told him to be an audiologist or EMT, neither of which he felt qualified for because of his disability.

· - another student is allowed a note card for formulas which he indicates is helpful, but the researchers see as problematic, as it is limiting his need to learn the math in the same way as peers.

· - deaf student found that a teacher who knows he can talk, assumes he can also hear. The teacher does not understand the issues.

· - a student with a testing disability found a teacher who didn’t believe he had any disorder, and said he didn’t believe in disorders, period.

· - a student with bi-polar felt the professor was “on guard” when she was around, and saw bi-polar as a psychopathic disorder, and feared he would come in the night and stab him.

· - one professor patted the face of a deaf student and spoke in an exaggerated way.

· - student with TBI finds peers “feel sorry” for him, and want to do things for him.

Internal Barriers:

· concentration/memorization

· - inability to attend spontaneous study sessions

· - transition 

· - inability to read and write

· - absence from class

Adjustment to needs in college:

· student with CP went to DSS and was asked what she needed, but before school started, she didn’t know her needs.  Only when class started did she realize the distance between classes would be a problem.

Student’s Own Stigma:

· student with ADD said she wants to do things on her own, because she doesn’t want to be a special case, doesn’t want to feel different in needing the extra help.

· - student with nerve disease feels her independence can be a detriment, she has had to learn to ask for help

Relationships:

Professional Roles Appreciated by Students with Disabilities

-coach- encourager

-consultant- feedback on success of accommodations

-counselor- someone who has time with them- someone really present during the time they spend with them

-champion and advocate

(students say they get these things)

-friends are important as well

Qualities that were important in college staff:

-knowledgeable about accommodations AND about them as individuals

-advocating

-friendly and supportive

-understanding

-consultant/mentor

-listen

-teachable—especially faculty, should be teachable

-helpful

Importance of Friends:

-note takers, travel assistance, helping them understand accommodations (if they have similar disabilities)

-they want peers to normalize their disability. Example: student with bi-polar identified the peer program set up by DSS as crucial, student with TBI said seeing disabled peers on campus and their level of attainment was helpful

-counselor- helped to have someone get students back on track when things were tough, they want someone with the time to talk to them who doesn’t “give automated answers”

-Consultant- understanding/mentoring- want someone to help them understand the limitations of their disability and their personal strengths. Students can say “you know me, what do I need?” Advisors that match the personal goals to their advisement.

-understanding (continued) want counselors who understand the student’s personal history

Willing to Learn/Teach

-even if a staff member is “clueless” in the beginning, students like them to be reseptive to understanding the disability.

Concerns:

· communication between DSS staff and support staff is not always completed—however I’m friends with my counselor and can get what I need

· - access to counselor can be difficult—however they are always willing to talk

· - sometimes it is hard to get clear communication from DSS—however, I don’t feel like a statistic or a “bother”

Discussion:

· reaffirms the critical role of the faculty on campus—site study that DSS staff are not pleased with training faculty get

· - peer support is crucial, talking to others with similar disabilities is validating, they understand the experience

· - one school goes into local school districts with peer support group to do educational programs

· - one school has common area where students with disabilities can gather together

· - students who weren’t pleased with their advisors were most not pleased because some advisors felt they did not belong in their program- other students did not find this to be an issue. The other difficulty was the time it takes to accommodate the student in the advisement session (deaf students- writing on note cards for example) Also- college is requiring a 2 month advance notice for interpreters, but the department wouldn’t finalize class times until school started.

· - one participant said she used to be an advocate for students using the college services, but has seen so many difficulties with that and with educating advisors, that she now does advising for students in DSS.

· - Linda promotes training advisors and exposing them to disability issues, and continuing to do that, we can’t expect DSS staff to know enough to adequately advise students as well as doing DSS services.

· - one participant got training as an advisor on his campus, then kept close contact with advising program on campus, and could use that information to prep students for meetings with the advisor, how to advocate for their needs (i.e.: no back to back classes)

· - it can help advisors to know the disability ahead of time, but often the advisor won’t know until the student is on academic warning

· - suggestion to advisors was to get to know DSS staff, suggestion to DSS staff to get to know advisors. If you can send a student to an advisor by name, it helps. Meet for lunch, or ask to stop by their office.

· - question: how were participants chosen?  Emails to directors, hard copies, and phone calls to disability offices to participate.  4 colleges responded.  3 sent info to all of the students with disabilities over email and hard copy.  Colleges got students who were willing to participate. There could be bias from non-responders. Possibly 1000 students with disabilities total at all those intuitions.

