Foreign Language – weighing accommodation decisions – Friday 8:30am

Whether substitutions, taking courses with accommodations, etc.

Reviewed the research.  Doing this since Jan 1998, reviewed 110 cases requesting substitutions.

Overview:

· examining access to foreign language learning

· * campus context

· * working with faculty to help students learn the language

· * ways to look at individual abilities of stunts, strengths and weaknesses, how to make foreign language open to them

#1 handout – schematic framework for considering programmatic access

· what are the essential requirements

· * what range of accommodations need to be considered

· * identifying student abilities

Essential Requirements – talk with faculty to figure out why are these things essential?  Would experts in your field consider these items essential? Many faculties really want students to learn the language, and often go above what’s necessary to provide the student what they need to master the content.

Georgia Board of Regents has consistent means of reviewing documentations; include some variations in decision making (but consistent batteries, etc).

Use research for making clinical judgments about making accommodations.

You can apply this framework to other content areas (math, etc) in determining appropriate accommodations.

#2 handout – Guidelines for Essential components of foreign language courses – used to work with faculty.  What are the features of the language, sequence of courses, what’s required in each level, etc? Important to know in order to make recommending substitutions or not. Sometimes Spanish is taught in Spanish.  Oral participation might be emphasized in the class.  Pace might be so much faster for students to access the curriculum.  Then, how to faculty assess student mastery of the content?

· Trend in foreign language instruction in the field is now heavily dependent on oral participation.

# handout – after looking at essential components – Range of Options for Accommodations.  Options to accommodate on pp 3-4.  The list emerged from discussions with Univ. Georgia’s foreign language faculty over the years.  The plusses on the handout items are what came out of direct discussions with UGA foreign language faculty.

Issue of transferring credits from other schools for foreign language – supplemental courses for UGA requirements; recommendations from Disability office?.  UGA isn’t sure how they stands on that. (unclear discussion on this point).

Review of Literature:

· John Carroll – developed modern language aptitude test – phonetical coding, grammatical sensitivity, inductive language learning ability rote learning ability.

· * 1970s – Harvard person, Kenneth Dinklage, discovered students who were bright, but unable to do the foreign language courses.  1980s more identification of areas of difficulty.

· #5 handout – pg 6 – Research Findings – definitions of specific areas – ex, phonological ability to put sounds together and pull sounds part – if you have problems in this area of your own native language, you’ll likely have a significant problem in this learning component of foreign language.

#6 – Refresher handouts on phonological and orthographical processing, with corresponding measures used to assess (ex WJ-III, sound blending, incomplete words, etc).

# 7 handout – Characteristics of students who experience difficulties in foreign language:

· pronounced difficulties in learning to spell, for which they’re not able to compensate

· * developmental, family history of speech=language learning problems

· etc

#8 HANDOUT – 9a,b,c handout – Substitution appeal process:

· developmental history – asking student first (not jumping right into scores, etc.  Previous history of foreign language, per student comments, is really similar across the students’ experiences.  Surprisingly similar.

· Some evaluators haven’s asked questions about getting to the info we need.

· Allow the students to describe what aspects of learning a foreign language are difficult for them.

· Experiences of study strategies in prior college courses – consistent experiences from student perspectives.  Sometimes you’ll be able to get info from previous high school or college foreign language instructors.

· * Documentation (pg 9b) – deficit areas have been indicated from the research to create difficulties in FL learning.

· * Discussion of case review – level of evidence – is it marginal, adequate, or extensive?  What is the evidence?  

· * Then a decision is made  with accommodations, listed, and also whether a substitution request is approved or not.  Tell the student.

***Consider parallels to math substitution process.  

· Issue arose in the session about politics of faculty decisions among different institutions, as well as different faculty philosophies in different colleges within the same institution.

Discussion ensued regarding schools that are not at this evaluation of having ODS making the substitution decisions for FL. Qs about UGA’s evolution to their current ability to make university substitution decisions, when we’re assuming at one point the faculty housed this decision process.

· Guckenberg/Boston and substitution issues – discussion of schools with difficulties in faculty unilaterally making either or decisions and not entertaining any discussion whatsoever for alternatives to FL learning.

· Handout – Case Review for LD Substitution appeal – 9d,e,f in our handouts

· *Case study #1 – Blind student in Spanish in HS.  Given a waiver of FL and still got college prep designation for HS graduation.  Didn’t have HS or college experience in FL.  Deficit areas – working member, phonology, word identification, reading comprehension, spelling, syntax.  Granted substitution request.

· * Case study #2 –

· * didn’t approve.  Some dev history, not much early learning historical problems.  HS Latin and French with A’s and C’s, and Hebrew.  Used note taker, not ext time (didn’t know answers).  Letter from prior college LF professor  Bright, verbal IQ 118.  Difficulty with processing speed in the documentation.  Written language problems with spelling and syntax.  Only marginal evidence from HS history (didn’t use help, looked lost, frustrated and bored, HS teacher wasn’t sure if he had the aptitude, etc.  marginal evidence in documentation.  Approached DSS in 3rd semester – had passed Spanish 101, 102, and 3rd level problems.  Stayed in, and passed the course – they felt happy with their process, that they made the appropriate decision.

Guiding Qs for making judgments:

· what difficulties related to research on FL learning are indicated for student?

· * chances of success? Consider pace of course, format, availability of reasonable accommodations, amount of support available, number of semesters required student’s pattern of weaknesses and strengths, etc

· * cost to the student after considering all facts and likelihood of success?

Some colleges have oral survival courses, to use for substitutions for FL learning requirements

Q – Weeding out other factors besides LD – How do you assess whether or not the student is just having trouble in the course due to lack of effort, fear and not trying, lack of study skills or effort, wrong course selection (Spanish may be not the right course for the student), etc?

Appeal letter to faculty – when student appeals a decision, they send this letter to faculty seeking for specific feedback and input (pg 10).

Lessons learned:

· Examine and understand institutional context; foreign language department curriculum and pedagogy

· * accommodations – consistency in implementation, judging their effectiveness

· * high school Fl compared to college FL instructors

