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Interpreting Diagnostic Assessments of Adolescents and Adults with Learning Disabilities

Presenter: Janet Medina

Goal of presentation is to help us to evaluate documentation

Get an idea of who’s here; faculty, DSS providers, DSS provides with no background in Psychology.  This is assumingly a novice session.  

What’s involved in interpreting diagnostic assessments  newest thing is looking at English language learners, non-native English learning students, how to look at incomplete reports, how to decide accommodations, what to do with faculty who want to read everything, and knowing what resources exist.

At the back of the handout are resources and organizations, etc.

Contact me for more info if needed.

In looking at assessment, there are lots of kinds: psych, emotional, personality, etc.

Another term used is evaluation.  Some principles of assessment are very important.  The assessment is only as good as the individual who interprets the data.  An assessment is a continuous dynamic process.  Things change all the time.  The student could be having a bad day when taking the test; they may not want to take the test, and much more.

The test is just a small piece of the person.

Lots of factors contribute to academic difficulties.  Assessment is not just learning the individual’s weaknesses.  It’s more important to look at what the person can do.  

Everyone should have written documentation guidelines.  Discussion of sample in packet.  Testing is updated all the time, and we need to keep up with the changes.  We need to write our requirements.  Just an IQ test is not enough.  There should be a referral list if they are not done on campus.  School psychologists are mostly qualified to do LD testing, most MD’s are not.  Every state has different qualifications and rules

It’s important to have dialogue with secondary schools: school psychologists, guidance counselors, special education teachers.  Janet asked for a mtg. with school counselors because the school refused to do update testing in senior year.  It doesn’t mean anything to the college to use childhood testing.  With student’s and parent’s permission she met with school officials who refused to do the new testing.  Some did agree to do it, but it took a long time to get it done.  Then she had trouble getting the actual results.  Janet had to go to the state, the superintendent, to get this.  He told them to do it, and they had blacked out the data needed.  These types of things need to be worked out and we need to have a good working relationship with these people.

Common Diagnostic Tests for adults and young adults with LD:

Cognitive Tests:

Wechsler Adult Intelligence Scale – 3rd ED. WAIS-III, still most commonly used.

Also available in a Spanish parallel version or supplements, not out yet.

Now there is a new 4th version of WISC, WAIS for children.

Norming is important in order to compare the same groups of children.

New thing, too, is the bar on emotional inventory.  And a new gifted reading scale.  In the real work, LD and gifted does exist, even though diagnosticians are telling you that can’t happen.

WISC-IV integrated.  What I like about this is that addition of doing multiple choice tests in addition to other tests.  On the integrated version, students can choose to have a choice from a list, and for some this is a better way to test.  Block design has a multiple choice section, as does vocabulary.  Up to age 16, they are given the WISC.  I would accept the WISC up until they are juniors in H.S., but after age 17 and senior year, they need the WAIS.  Most schools won’t do the WAIS in senior year, so I’m willing to accept the WISC in college.

You should not be seeing new WISC – III’s.  Once there is a new version, you shouldn’t be using the old version.

WOOKCOCKK-JOHNSON is in its third edition.  There is a Spanish version, called the BATERIA III.  Keep in mind that just because a child is English speaking second language, doesn’t mean they are literate in their native language.

ACHIEVEMENT TESTS:

WIAT-II, Harcourt Publications

BILINGUAL VERBAL ABILITIES TES

Wood cock-Johnson diagnostic Reading Battery.

TESTS OF WRITTEN LANGUAGE

Test OF Adolescent and Adult Language
Key Math-Revised/NU: A Diagnostic inventory of Math

Nelson-Denny Rdg. Tests: I’ve noticed it’s become very popular.  My problem is that it needs to be used with something else.  Some colleges use it as a placement test.  There’s a thing called test-retest.  You’ve got to wait x number of time to retest.  Diagnostician and college should not both be given the same test.

Modern Language Aptitude Test (MLAT); a quick test on Foreign Language assessment. (Not a prescriptive test)

Wide Range Achievement TEST (WRAT) – this is one of my least favorite tests in the world.  Too quick a test, not enough valuable information.  I’ll call the diagnostician and suggest other forms of testing.  

MEMORY:  Wechsler Memory Scale (WMS-R) this is the one that’s used most often and has a pretty broad range.

  VISUAL-SPATIAL PECEPTION:  Benton Visual Retention Test (BVRT)

Developmental Test of Visual-Motor Integration

RECEPTIVE LANGUAGE:  Peabody Picture Vocabulary Test (PPVT), a good test to use to get a basic idea of what student is hearing.  You say a word and all the student does is point.  A student with Auditory Processing problems, this would be good to detect that. Some one could be very intelligent but just is not hearing the right thing

Assessment of English language learners with special needs should include he following:  Consideration of cultural and developmental information, collaboration of parents, teachers, counselors, psychologists, speech/language pathologists, and ESL specialists, determination of first language proficiency (it’s important to know how proficient a person is in their first language), examination of assessor’s cultural assumptions and expectations (some assessors come with preconceived options and shouldn’t be doing assessment because it colors their assessment), continual revision of the assessment instruments and procedures used.
TEST STATISTICS

A normal curve sample is included in the packet, p. 20. The Bell Curve, the normal curve is a good one.  68% of the average population fit in the normal range.

Measures of Central Tendency  

GRADE/AGE EQUIVALENTS:  It’s important to understand that grade equivalents for adults are not usually very helpful.  Better for younger children.  Age equivalents for adults work better.  

Be careful when using the grade equivalents.   Putting a 3rd grader who scores in the 5th grade Math may not be a good thing it just shows that he may be advanced in that area.

Age equivalent – obtained by computing the mean raw score of a measure for a group of peers with a specific age.  An adult scoring at a 7th grade reading level; remediation vs. compensatory strategies, where do you draw the line?

The basis of reading is phonological awareness.  If they don’t get this, they’ll always have difficulty.  We have to make that decision for ourselves.  

Sometimes we need to recognize that everyone has the right to fail.  It’s a fact of life.  

One would hope that with reasonable accommodations a student would be successful, but they don’t always succeed.  The student has to put everything into it, not just be entitled.

How did I help people become functioning individuals?  We need to recognize when that is.  A person who’s taken Remedial Drug. 6 times may belong elsewhere.

Open access doesn’t mean get out.  Doesn’t always mean you’ll be successful.. 

You need to come to a decision to how many times to take a remedial course is OK. 

Use the Ability to benefit rule

Don’t always go by IQ's.  It will color your expectations!

PERCETILES are not percentages.  The 50th percentile is the mean.  

SELECTED STANDARD SCORES:  

STANINES:  Standard 9

PERCENTAGES:  

STANDARD DEVIATIONS:  Is the error of margin

JARGON; uses an abuses.  Politically correct terms from a book entitled The Politically Correct Dictionary and Handbook – Beard &  

Possible Diagnostic Indicators of LD :

Oral language

Auditory Discrimination

Spelling

Oral Reading

Arithmetic

Writing

Other indicators – memory, attention, adjustment, visiospatial skills

WAIS indicators: information, picture completion, digit span, picture arrangement, arithmetic (not a math test, but a memory test), block design, vocabulary, digit symbol, comprehension, similarities, object assembly, matrix reasoning, symbol search,  letter-number sequencing.

When I do assessments, I try to go past the point when the tester falls apart.  After testing, we go on and do things with no time limit, and talk about things.  Much is found out this way.

A LEARNING DISABILITY SHOULD NOT BE THE BACK OF GOOD EDUCATION!!!

IF a student scores high on matrix and abstract reasoning, block design, which might be an indicator that they would succeed in college

WAIS III Interpretive Options:

Things that you get out of the WAIS are Scales, Indexes, Subtests, and Items.

WAIS III Multi-level interpretation – strong candidates:  (MCCloskey, 1997)

WAIS III Multi-level interpretation – weak candidates

Both in a chart and in text, there is a list of some of the tests in the handout.  A list of the subtests on the WAIS II and WISC IV where you might see some of the scores.  

