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To be a good self advocate, faculty must have an understanding.

Students with disabilities enrollment rates going up

1978 3 percent.

1996, 19%, and climbing.

Need for helping faculty to become more aware of disability issues, and for helping students to become better versed in understanding their own needs.

Some faculty are unaware of the services and supports available to assist college faculty and students, and how to access them.

People respond to disabilities in different ways, and so many students don’t trust enough to feel secure in disclosing information about their disability to faculty and sometimes to service providers.

To find out what OS faculty needed, Margo conducted focus groups. Many students, not just those with disabilities, need to hear, see and excel
Express information. 

Faculty wanted more information about universal design.  Students and faculty need to know more about the available services through DS.

Include a Disability Statement on the syllabus as an invitation to dialogue with students about disabilities.

Because many students have had bad prior experiences with perceptions of others about disabilities, they often are afraid to disclose.

One problem, limited time of faculty for training.

Providing disability statement:

1999 – 2000 only 20% included a statement.  In a year, after in-services, the percentage went up to 30 %.

In Lansing, MI, after higher Ed administration understood the need, a requirement was made for all faculties to include a disability statement on the syllabus.

Universal Design is a tool you might want to use.

Make faculty aware of the responsibilities they have under ADA.  There is a Fast Track for Faculty developed by Margo that helps faculty understand.  The fast facts are available on line at www.ods.ohio-state.edu
These fast facts can help with a brown bag lunch dissemination of information.

These fast facts are a tool for faculty

Guided Notes is another Fast Facts

This encourages faculty to create a guided notes handout to help students follow the structure of the class.

Rights and Responsibilities

Disclosure – Student revealing she/he has a disability requiring accommodations.  Just think about how emotionally upsetting it might be to have to do this if you have been teased in the past about this.

Confidentiality – Keeping information private.  Many worry about who will know what about them.

Documentation – verifiable information.  Student must know what to provide.

Accommodations – Modifications to policy, procedure, and delivery method that allows student to achieve.

Grievance procedures – who to go to and how is important.

Rights and Responsibilities

A syllabus should contain a disability statement describing how the student can obtain needed accommodations.

Disclosure – the process of a student revealing a disability that requires accommodations in order to gain equal access to the curricula.

In IDEA, the student does not have to be a self-advocate.  The professionals do this.

With ADA, they must self advocate to get services, and this is a difficult transition skill.

Self advocate means that tale to the person necessary for accommodations.

The faculty’s response to a student’s disclosure makes a difference in the ways that the student responds to that faculty, and how willing they are to disclose again to someone else.

Students may be in denial about heir disability.

Students have various degrees of awareness of their disability ad their need for accommodations.

College students for the first time are solely responsible for disclosure and self-advocacy.

Students may want to try to “pass” without accommodations.

They want to avoid the stigma they may have felt in the past.

Given that students with disabilities with varying degrees of self advocacy skills, we will look at what can be done to help the students increase their skill in these areas.

At Lansing CC, there was a college success class developed to increase self advocacy skills.  Students earned one elective credit, and met three times after the class for additional support.

Research Questions

What impact, if any, do the class activities have on ability, on willingness in self advocacy?
What class actives most helped?

What were the benefits of participating?

Met 1 day a week, two hours per day, for the semester.

Included:

Reflective Journals, goal setting, learning styles investigation, difference between a goal and a wish, disability awareness, college students with disabilities were invited for a panel discussion (upper class students), self-advocacy unit; research on a famous person with a disability; campus resources scavenger hunt; orientation in career center; interview with someone in a job that they might consider; develop a one-hour faculty workshop on teaching students with disabilities.
The workshop had to have a PowerPoint, a multifaceted presentation, an activity, and a clear presentation.

Self Determination Constructs included 

Self awareness

Self advocacy

Self efficacy

Decision making

Independent Performance

Self-Evaluation

Adjustment

Fields and Hoffman put together a model for describing how this process works within us.

Know yourself first

Then, value yourself

From there you make a plan

Then you act on the plan, and finally experience the outcomes and learn from those plans.

Then you begin the process again.

Outline for Writing Self Advocacy Plan

Part of the way you become clear on things is to write about it.  So, the students write a plan for themselves

1. What is their learning style

a. A. VAKT

i. B. group workers or individual workers

ii.  C. written expression or oral expression

iii.  Based on these kinds of items about how they learn best, then determine what kind of faculty they need

Then, what kinds of accommodations they need.

Finally, what are their responsibilities for getting the accommodations needed?  What do they need and how do they access these accommodations is key to success.  The student must understand that the student has responsibilities, not just the instructor.

Blue packet has some examples.

Faculty were asked to come to the class and listen to students self advocate, and then to give feedback.  In order for students to put this together, used info from Sharon Fields “Steps to Self Determination” Needed to make eye contact, use appropriate body language, use appropriate gestures that do not threaten others, use facial expressions that match the words, use appropriate tone and volume of voice, select the appropriate time to share feelings, and to use I statements to honestly state their feelings.  

They practiced with class instructor and peers, and then faculty came in for additional practice.

Students had to keep a self advocacy journal.  They talked about their feelings as they talked about their disability and the accommodations needed to the faculty.

They discussed their experience and how it prepared them to speak with instructors about their disability and accommodations needed for the remainder of the semester.

Question: Did students share about their disabilities in this course, or were they reluctant?

Some were initially reluctant, but many became more comfortable as the class progressed.  Some were put back into that feeling they had in special education classes in elementary and secondary schools, and this was difficult.
Statement from participant; when you work with students, you must look at them as individuals, and see what works best for each of them.

Speaker:  Yes, I met with students and invited parents.  Helped with transition between parent and child as child takes on new roles.

Comment for audience:  All sounds good, but shouldn’t it be happening with Jr and Sr in high school instead of those in college?

Response:  Yes, but the pitfall is that in HS they still have the support of IDEA that is no longer there in college.  So, it needs to happen there, the middle school, and upper elementary, but also at the college level to reinforce what they learned earlier.

Comment from audience:  Concern is that there is this abrupt transition.  We have to start this in high school, and maybe happen as part of IEP in HS. 

Comment from audience;

Wish there was a way to get the students motivated to take on self advocacy skills.  First semester, they crash and burn because they did not want to deal with the disability services.  

Must create multiple opportunities for them to learn from their peers and hear over and over about the experiences that some students had by not using the available services.

Comment:  General students have transition issues just as students with disabilities have.

How do you modify this for adults?

Begin with something you have achieved in your life.  What were the elements you had to achieve?  Self determination may be what comes out of this.

Regarding confidentiality, you could not require this, it must be voluntary.

Comment from the audience…

We have a similar course for students conditionally admitted to college, and it helps the students.

Outcomes of the 20 students:

16/20 scored at level 2 of defining the 65% rated the self advocacy as above average.

By the end of second semester, many students reported that the course was very beneficial.

6/20 reported self as excellent with self advocacy skills after course; 4/20 rated selves as good; 7/20 rated selves as fair; 2/20 as poor; and 1/20 as no skill.  Some later reported anecdotally that they would have not remained in school without the class.

