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Moderator; JOAN Unable to be here

Handouts and evaluations available

Handouts in alternative formats

Sally Scott: Center on postsecondary education and disability—research being conducted

Doing research in line with Univ. design and college instruction
1. Students with cognitive disabilities

2. 2. Faculty—outstanding teachers—have won teaching awards

3. framework: inclusive college instruction

4. using this framework in conjunction  with universal design

5. Univ. design—proactively accessible for ALL students—how to do this at the college level

6. interaction between students and teachers

7. Overview of session

8. Context: UDI project at Uconn

9. Studies:  Barriers and Bridges

10. Finding

11. Linkage with UDI (Univ. design for Instruction

1999—federally funded project—dept. of education—one of 22 projects funded in 1999 focusing on faculty development and students with disabilities—highly visible projects—first time postsecondary ed office funded projects for students with disabilities.

Continued funding in second cycle

Development of definition of Univ. design for Instruction

Define UDI for faculty—design a model that faculty can use and design resources 

Faculty Ware—software for faculty to use in designing accessible instruction

Construct validation—single sheet of handouts:  principles of Univ. design for Instruction—

Principles a result of year-long study on effective instruction and UDI. 

7 principles of UDI North Carolina state—grounding of work—but also investigated effective teaching.

Social principle not mentioned in architectural design principles.

How to validate social principles of UDI?  Developed construct validation principle—talking to students with disabilities and faculty who are “good” teachers. Triangulation research process.  What are the gaps in the principles?  A new feature on website for new faculty and graduate assistants who are teaching (web site on last page of slide handouts).

Purpose of Studies

Bridges and Barriers

Determine attributes of good college course “Tell us about the best course you’ve ever taken?  What was effective?”

To determine teaching methods that promotes learning—

What teaching strategies not effective

Study 2:  Teaching faculty

Determine perception about student diversity

Instructional strategies for diverse learners

Professional development

Methodology

Students:

Qualitative methods

Students: 4 focus groups (23 students)

Sessions taped—all students registered with DSS

Transcripts coded and analyzed
Teaching Fellows:

18 outstanding tenured faculties
Interviews taped and transcribed

Transcripts coded and analyzed

Diverse group of students (ages, majors, disabilities) and faculty from various majors, both genders all from Uconn—

No payment for teaching fellows—just individual interviews

Attributes of a good class:

Environment—smaller feels “homier”

Community college students emphasized small class size—Quote from student:  “large classes (over 100) not inviting—teacher lectures and walks out of room—no communication with students

Qualities of instructor:  Attributes of effective college teachers:

Approachable and available in and out of class

Clarity: consistent course expectations 

Clarity in delivery of course content

Clarity in organizational strategies

Class lecture outlines or notes in advance—

Clear assignments—provide study guides, chapter notes, lecture notes

Student comments:

Hard not just for LD kids to pick out important details—teacher needs to tell us what is important—with class notes, I can pay more attention to lecture and not just write what teacher says—

Attributes of Effective College teachers:

Frequent feedback on class work

Engaging—making context relevant—build on past learning

Challenging—promote learning

Recognizing individuality==personalizing feedback, pacing instruction, respecting diversity—

Best class not the “easiest” class but challenged

Students with disabilities focused n importance of recognizing diversity in student learning—

Student quotes:  professor who wrote personal notes in response to work—connecting personally with students.

Barriers to Learning:

Pace of instruction:  focusing on quantity vs. quality—moving too quickly through visually presented material—not providing copies of visual material

Lack of clarity:  unclear expectations, tangents in lectures, testing on materials not covered in class—inconsistency between faculty and Task
Questions:  students who cannot focus during “tangents” of professor—work with students to see that “tangents” might be helpful—but instructors might need to see the need to relate tangents to materials covered in class—

Barriers to Learning

Negative attitudes about disabilities and need for accommodations—biggest barriers students discussed—

Generalizations about disabilities—

Question—what is a negative attitude and what is students’ perception of a negative attitude?  How do you decide what is really a negative attitude and what is a matter of students’ perception?  

Have to look at student perceptions with a critical eye—

Students mentioned that teachers will say “Try a test without accommodations”—students don’t want to “prove” disability repeatedly—

“Professors need to realize that I’m coming to them in order to do well in class”—student quote.

Teaching Fellow interviews

Passion for their work—love what they do—

Enjoy helping student’s master course content

Enjoy students—embrace the challenge of supporting student growth

Engage in frequent student/teacher interactions.

Perception of Diversity—

All teachers mentioned ethnicity level of preparation, and gender—few mentioned disability- only one mentioned disability in terms of diversity

Most had experiences with students with “cognitive disabilities”

Professors mentioned altering course format based on having students with disabilities in class.

Test taking accommodations problematic

Early self-disclosure and effort noted as important 

Effective Instructional Strategies

Clarifying study strategies

Providing CLEAR and high expectations

Establishing positive climate

Explicit structure

Being redundant on key points—

Instructor “very demanding but feel I must be clear on my expectations”

Sense of expectation—it’s good you are here—we have a lot to learn together.

Note taking—faculty member says I don’t like students taking too many notes—I take away need for note taking so that students can focus on learning not taking notes—Many faculty adamant that students need to take notes in order to “learn”—not open to idea of note takers or providing notes to students—

Instructor may see connection between taking notes, learning materials, and work-related skills—

Suggestions for faculty:

Provide outline instead of notes

Legal mandates for accommodations but new territory with UDI—UDI not legally mandated—can force students to accommodate but can’t force UDI.  Can say “You can’t discriminate” but can’t say “you have to be inclusive”

Effective faculty member:  differences between undergrads and graduate students—empathetic to differences in student learning—different levels of task analysis—

Dynamic, engaging and interactive faculty—one faculty in large classes builds on ideas on large screen based on student comments—gets students to interact, builds model on screen—allows students to guide discussion and determine what is “right” about structure they are creating.

Professional development:

2 of 18 had attended faculty dev. Programs

All demonstrated “internal motivation” want to be good teachers—

Always trying to improve—change teaching styles based on student feedback—formative feedback—

Faculty member: aspire to teach you know the job is never done—give others a chance to tell you how to do better—

Summative Statement:  all faculties from a research institute:

“Apart from the experience I had as a teaching assistant, we were never trained as teachers.  When it comes to research, we’re professionals.  When it comes to being teachers we’re amateurs.  We are self-taught and pick it up in a random fashion.”

Sense of engagement and willing to modify—good teachers.  

Ways to engage faculty in the idea of student learning and teaching—faculty orientation—help faculty to develop paradigm shift:  See responsibility for student learning—coordinate with new faculty orientation—grad students—TA programs.  Some faculty will be engaged with UDI—others will not. 

Collaborative tone with faculty—resources—not legal mandates—

Help students see other resources_ tutoring, learning centers, study skills, encourage students to use available resources.  Help students to learn how to learn from different types of teachers—learn how to learn in spite of teaching styles—

Developmental studies based on “class” level—differences between freshman and senior level students—freshman may want professors to “give” them information—

Principles of UDI:

See handout from session:

Is there synchrony with the Principles of UDI?  

Principles of UDI: could also apply to K-12 environments.  Different ways to present information for faculty development—CAST.org lots of information for UDI for k-12.

Uconn focus on college faculty—

Resources:

www. Facultyware.uconn.edu

www.cped.uconn.edu
college instructors not trained as teachers—approaches different for faculty development.  

Diversity in postsecondary education:  do you think we are headed toward a time when college teachers will have to take a course in UDI?-Probably a long-time coming.  

Faculty very busy—strapped for time.  How are faculty reinforced? Reinforced through research, publication, etc.  Work with ways to work in UDI with ways faculty are reinforced on each campus.  Tenure committees recognize such work as valid??  

Faculty enjoy opportunities to work together—exciting work with small groups of faculty who will work together. 

Multiple approaches to faculty development.

Some faculty will want to see research based on UDI—website open to all with one exception—can download files, annotated links about UDI, instruction, disabilities—key feature of site:  place for instructional products.  Faculty can submit a teaching idea, product or method—review board examines idea (does it meet the idea of UDI), faculty asks “is this quality”—would it generalize to all disciplines?  Available for all with exception of faculty comments on submissions—

Question:  Has this information been disseminated to faculty?

Conferences, faculty development, disability groups, PODS (faculty development groups) web site visits—don’t gather data on who visits site.  

Largest appeal:  Teaching strategies for ALL diverse learners—helping a broad range of diverse learners—will help all learners including learners with disabilities.  

